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ABSTRACT

THE RELATIONSHIP BETWEEN AGE OF LANGUAGE ACQUISITION,
ETHNIC IDENTIFICATION AND ACCULTURATION OF CIRCASSIANS
IN TURKEY

GIREYHAN, Alzira Gamze
MA in Art, Psychology Programme
Advisor: Assist. Prof. (PhD) Evrim GULERYUZ
June 2022

Identity is achieved through steps of crisis and exploration, and commitment. It occurs
during adolescence, and an achieved identity is important for healthy development.
Individuals perceive their identities from a personal or a social view. Ethnic identity is
a social identity which involves sense of belonging to a particular group, and the
studies about ethnic identity development generally is on young children. Moreover,
social identity and ethnicity are maintained by language. Ethnically minority people
hold language important for their ethnic identity and family has an influence on
children’s language acquisition and ethnic identity. Families teach their children about
ethnic identity thorough exposing the values and behaviors related with ethnic culture
to their children. On the other hand, language proficiency has an influence on
acculturation, and linguistic acculturation is related with ethnic identification. Thus, it
is reasonable to study ethnic language acquisition to understand acculturation and
identification. This study is one of the limited research projects studying ethnic
language acquisition, familial ethnic socialization and identity. Furthermore, it is the
first study which studies age of ethnic language acquisition. In this study, there were
451 individuals. Participants were applied an online questionnaire form which includes
items related with ethnic identification, ethnic language knowledge and age of
acquisition, acculturation, and familial ethnic socialization. As a result, there was no
difference of acquiring ethnic language before age 3 or after age 7 on ethnic
identification. However, knowing the language was found to be related with ethnic

identification. Findings were discussed.
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TURKIYE’DEKI CERKESLERDE DiL EDINIM YASI, ETNIK KIMLIK
VE KULTUREL BUTUNLESIM ARASINDAKI ILISKI

GIREYHAN, Alzira Gamze
Yiiksek Lisans Tezi, Psikoloji Programi
Danisman: Dr.Ogr.Uyesi Evrim GULERYUZ
Haziran 2022

Kimlik, kriz, kesif ve baglilik adimlarin1 agarak elde edilir. Ergenlik doneminde ortaya
cikar ve saglikli bir gelisim i¢in kimlik kazanimi 6nemlidir. Bireyler Kimliklerini
kisisel veya toplumsal bir bakis acisiyla algilar. Etnik kimlik belirli bir gruba ait olma
duygusuna igeren bir sosyal kimliktir ve etnik kimlik gelisimi ile ilgili ¢alismalar
genellikle kiiclik cocuklar iizerindedir. Ayrica sosyal kimlik ve etnisite dil tarafindan
stirdiriiliir. Etnik azinliklar etnik kimlikleri i¢in dili ¢ok 6nemli goriirler ve ailenin
cocuklarin dil edinimi ve etnik kimligi iizerinde etkisi vardir. Aileler, ¢ocuklarina etnik
yeterliliginin kiiltiirel biitiinlesim {lizerinde etkisi vardir ve dilsel-kiiltiirel biitiinlesim
etnik kimlikle iliskilidir. Bu nedenle, kiiltiirel biitiinlesimi ve 6zdesim kurmay1
anlamak i¢in etnik dil edinimini incelemek mantiklidir. Bu ¢alisma, etnik dil edinimi,
ailesel etnik sosyallesme ve kimlik konularmi inceleyen smirli sayilarda
arastirmalardan biridir. Ayrica, etnik dil edinme yasini inceleyen ilk caligmadir. Bu
calismada 451 katilimci1 bulunmaktadir. Katilimcilara etnik kimlik, etnik dil bilgisi ve
edinme yasi, kiiltiirel biitiinlesim, ve ailesel etnik sosyallesme ile ilgili maddeler iceren
cevrimi¢i bir anket formu uygulandi. Sonug olarak etnik kimlik agisindan etnik dili 3
yasindan once veya 7 yasindan sonra edinme arasinda fark bulunmamaistir. Ancak dili

bilmenin etnik kimlikle iliskili oldugu goriilmiistiir. Bulgular tartisilmistir.

Anahtar Kelimeler: sosyal kimlik, etnik kimlik, etnisite, diaspora, ailesel etnik

sosyallesme, Cerkesler, kiiltiirel biitiinlesim, kiiltiiriin stirdiiriilmesi, dil
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CHAPTER 1
INTRODUCTION

We live in a social world and humans are social creatures who get to contact
with each other every day. Through these contacts we express and identify ourselves.
First instance that comes to mind in identifying ourselves is who we are; and how we
feel and what we know about the world is a hint of what kind of person we are
(Horgatsu, 2007). To put up in a simplest way, these kinds of questions’ answers
make up our identity. Construction of identity is a non-stop process in which a
person constructs the outgroups identity as well (Yayak, 2018). Through exploration
(Erikson, 1968) we form our identities and reach to a point of resolution about it
(e.g., Bayad, 2015; Erikson, 1968). Since we are social beings, our group
memberships and group identities take important places in our life. As an individual
likes to see himself/herself in a positive identity, it was found that individuals also
would like to have a positive group identity and compare their ingroup with an
outgroup (Tajfel & Turner, 1986). Thus, according to Social Identity Theory (Tajfel
& Turner, 1986), people strive for a positive self and group image and have a desire
for a belonging in a group. Ethnic identity, on the other hand, is a part of social
identity, it is a categorization of oneself to an ethnic community (Knight et al., 1993).
Moreover, it is related with an individual’s perception about their ethnicity (Phinney,
1996). An individual who is a member of an ethnic assembly, for instance, is said to
have a high ethnic identity and experience, and ethnic friendships (Alba, 1990).

Turkey is a multicultural country in which it has individuals from different
ethnic and religious background. Ethnically key minorities in Turkey are Caucasians
(also called Circassians as an umbrella word, Abkhazians, Adyges, Daghistanis,
Chechens, Ossetians, Ubykhs, Karachays and other various groups), Kurds, Laz, and
Romas; while small minorities are Arabs, Bulgarians, Bosnians, Pomacs and
Albanians (Kurban, 2007). Immigrants, and thus minorities in a country, go through
a process called acculturation which involves psychological and sociocultural
changes (Ferreira et al., 2019). Acculturation is a dynamic process and is influenced
by social context/support, type of migration, characteristics of immigrant group and
host country, and overall intergroup relationships (Giingér & Bornstein, 2008).
According to Berry (1997) there are two issues individuals must solve to acculturate:
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culture maintenance and culture contact. Berry’s (1980) four-fold model, to be
discussed in detail, underlines that there are four acculturation strategies: integration,
assimilation, separation, and marginalization. And while acculturating, immigrants or
minorities also acculturate linguistically since “social identity and ethnicity are in
large part established and maintained through language” (Gumperz & Cook
Gumperz, 1982, p.7). Language is used to understand each other (Edwards, 2009)
and is maintained by its speakers (Edwards, 1984). Accordign to Heller (1982)
language helps building a social identity and is a tool for ethnicity. Ethnic identity is
boosted by the ethnic language use, and it is important in minority settings to
maintain ethnic language in terms of ethnic identity (Biiyiikkantarcioglu, 2006).
According to ethnolinguistic identity theory (Giles & Johnson, 1987) which is based
on social identity theory, group membership is also topic of interest, that individuals
compare their groups with outgroups and strive for a positive social identity. Thus, if
language is an important symbol of a community, then individuals use linguistic
strategies to get a positive social identity, such as language adaptation or language
loss. According to Flores (2015) acquiring ethnic language up to 3 years is ethnic
language development, since language development is related with brain maturation
by the age of 3 an almost maturated language acquisition is expected (Karacan,
2000). And after age 7, language acquisition slows down (Ansin, 2006). According
to Laroche et al. (1998) as individuals acculturate linguistically, ethnic identification
decreases, and even if not spoken by all, language is an important aspect in
acculturation (Edwards, 1984) which is transferred to the children by family (Stevens
& Swicegood, 1987). Just as language, parents’ ethnic and cultural knowledge
influences children’s ethnic identification (e.g., Alba, 1990; Knight et al., 1993;
Umaia-Taylor et al., 2009; Umaiia-Taylor & Fine, 2004; Verkuyten, 2004). This is
in line with Brofenbrenner’s (1979) ecological theory which posits that proximal and
distal environments influence individuals’ development; thus, family is an important
factor in ethnic identity development.

The present study aims to investigate the relationship between ethnic
language acquisition and acculturation, and the role of family in this relationship,
among minority groups in Turkey. Particulary age of ethnic language acquisition is
being investigated since there is little to no evidence about its’ influence on
acculturation. And this relationship is aimed to be investigated among Circassians in

Turkey, since they are one of the largest minority groups (Kurban, 2007), persist
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keeping their language (Abd-el-Jawad, 2006), and provide themselves a cultural
environment with language, cuisine, music, and customs (Kaya, 2014). Moreover,
the relationship between ethnic identification and ethnic language acquisition is

aimed to be investigated.



CHAPTER 2
LITERATURE REVIEW

2.1. Social and Ethnic Identity

Identity defines what you have in common with people and what differentiates
you from them. Erikson (1968) pointed that identity is achieved through steps of crisis
and exploration, and commitment: it is so during adolescence young adulthood since
individuals compose their autonomous self (van Limbeek Johansen, 2011), and an
achieved identity is important for healthy development, during identity development,
individuals explore who they are (Umafa-Taylor & Fine, 2004). Erikson (1968)
acknowledged that identity building starts with birth and particularly is affected by
adolescence crisis. Later Marcia (1980), who examined the domains suggested by
Erikson, proposed identity as “a self-structure — an internal, self-constructed, dynamic
organization of drives, abilities, beliefs, and individual history” (p. 100). She also
proposed that identity is a result of an identity crisis, which involves a period of search
or exploration, leading to a clear commitment and defines four identity types: diffusive
in which person has no commitment nor exploration, foreclosed in which a person has
commitment to the identity but has no exploration, usually takes place on the basis of
parental values, moratorium in which a person has no commitment to identity but has
an exploration, and achieved identity is the identity in which a person has a firm
commitment following a period of exploration (Marcia, 1980). The notion of identity
thus has become widespread among social sciences with Erikson’s analyses. Moreover,
since the concept of identity constitutes the most basic and most important root of the
social system of the society (Cetinkaya, 2017), there has been a differentiation of
identity as personal and social identity offered by Social Identity and Social

Categorization Theory (Alptekin, 2011; Tajfel et al., 1971; Tajfel & Turner, 1986).

With Social Identity Theory (SIT), Tajfel et al. (1971) proposed that personal
identity is a person's perception of himself while social identity is the perception of the
group and an individual is likely to see himself, and the group, in a positive way. In
the search of how genocides are done, they believed that if people are categorized in

different groups, one can see ingroup loyalty and outgroup discrimination. They did



“minimal group studies” in which they tried to spot the situations people distinguish
between an ingroup and an outgroup. Participants were meaninglessly grouped and
were given booklets which contained matrices to allocate money. Every matrix
indicated to a different participant as “these are rewards and penalties for member
Number (code numbers inserted here) of your group’, or ‘of the other group’” (Tajfel
etal., (1971, p.156). The task was to allocate money to others. As a result, participants
favored their ingroup and discriminated against the outgroup as they gave more points
to their ingroup, even though the groups had nothing in common and they were
meaninglessly made up. There was no face-to-face interaction between the participants
and there was an anonymity of group membership, still, all the participants acted in
favor of their ingroup members. Thus, it is clearly seen that human interactions are
intergroup interactions in which people make clear distinctions of “us and them”
(Hornsey, 2008) and according to Social Identity Theory (Tajfel & Turner, 1986)
individuals keep an identity if that particular identity is positively accepted by the
society and thus individuals long for a positive self-image of themselves, and since
they belong to social groups, the positivity or negativity is projected onto the self-
image. It is a sense of belonging to a group or/and a community. Thus, ethnic identity

is also a type of social group identity.

Moving on from the social identity theory, Turner et al. (1987) investigated the
intragroup relationships in sharper terms which they called Social Categorization
Theory and indicated three levels of social categorization which are important for the
self-concept: human identity, in which identity is seen as a whole, social identity,
which describes the narrower group membership against other groups, and personal
identity, which is the subordinate level of identity. Consequently, social identity is our
perception of our group membership (Simon et al., 2003) and the opinions of an
individual about himself/herself are influenced by the group s/he identifies with.
Personal identity, on the other hand, is related with how an individual perceives and
distinguishes himself/herself from others. Focusing on the group membership level of

social identity, I will further try to explain the terms ethnicity and ethnic identity.

Ethnic identification means categorization of an individual to an ethnic group
(Knight et al., 1993), but before moving on to ethnic identity, there is a need to put
importance on the sense of belonging. Studies show that satisfaction from a group is

important and evident in the situations of individuals who are deprived of such a sense



of belonging and apply every group to become a part (Baumeister & Leary, 1995).
Accordingly, the sense of belonging is important for an individual’s life. It has an
important role in situations such as being important for each other, having a shared
purpose and togetherness (Duru, 2007). There are two theoretically based components
for ethnic identity, ethnic self-identification, and ethnic identity development (Phinney,
1990). The first component includes ethnic affirmation and belonging, which is based
on social identity theory (Tajfel & Turner, 1986). Second component is the extent to
which individuals engaged in exploration about ethnic identity. Phinney and Alipuria
(1990) suggested that there are two aspects of ethnic practices, one is ethnic self-
identification, involvement, and participation in cultural activities, i.e., strength, the
other is feeling belongingness to the ethnic group, i.e., valence. Ethnic belonging is
interpreted as an individual’s belonging to a group and the effectiveness of individuals
within that own ethnic group (Alptekin, 2011), the group defined by one’s heritage
culture, values, traditions, and language (Phinney & Ong, 2007). It was also
emphasized by Phinney and Alipuria (1990) that the opposition between in- and out-
group is effective in the construction and continuity of ethnic identity. Thus, one can
say that ethnic identity is a sense of belonging that differentiates oneself in a particular
group from other groups and is related with individuals’ perception and comprehension
about their ethnicity and the degree of identification (Phinney, 1996), or as Ponterotto
et al.’s (2003) definition it includes ethnic belonging, pride, sense of group
membership, and positive attitudes towards one's own ethnic group. Though there is
an uncertainty of the definition of ethnic identity, generally, it is said to be that it is
“reflective of a group sharing ancestry” (Horowitz, 2013, p. 1), which is a social
concept towards one’s ingroup origins by culture and belonging. It is tied to the past,
to the origins of an individual, of a nation (Alba, 1990). Moreover, as an achieved
identity is essential for healthy development (Erikson, 1968), a secure ethnic identity
is achieved through the experience among the actions and the choices of an individual
(Phinney & Ong, 2007). Indeed, ethnic identity is crucial for minorities than the
majority; when an ethnic group is minority in any domain, then in such contexts
ethnicity becomes salient (Umana-Taylor & Fine, 2004). Individuals’ ties with ethnic
or mainstream community, and the strength of it, is has a role in identity formation
(Fought, 2006). It is associated with higher ethnic identity search and commitment

(Phinney & Alipuria, 1990). Besides, Yip and Fuligni (2002) showed that ethnic



identity salience was higher for participants with a strong ethnic identity, and it was

associated with positive well-being as well for high identifiers.

The literature on the development of ethnic identity generally is on young
children (as cited in Phinney & Alipuria, 1990), who establish and disclose feelings
about their ethnicity and ethnic values in course of time (Knight et al., 1993). Several
researchers did models for black identity (Cross, 1978), and Asian-American identity
(Kim, 1981); in which these models’ identity development process takes the same
route as Erikson’s (1968), with exploration first, followed by a commitment to the
ethnic group. Nagel (1994), on the other hand, studied the two basics of ethnicity:
identity and culture, and proposed that ethnic identity is a result of a dialectical process
in which it involves what someone thinks his ethnicity is versus what others think
someone’s ethnicity is. As an instance, she demonstrated that in the USA, white people
can choose an ancestor to say that they belong to that ethnic identity but when it comes
to African American people, they do not have a chance to say, in fact, they have only
one option - black. About the formation and perception of ethnic identity, Yayak (2018)
studied the four dimensions of ethnic identity perception, which are being, feeling,
doing, and knowing. Being is the self-label a person uses, though ethnic identification
is not simple, the results may change according to the questions directed to the people
such as who really they are, what are their parents’ ethnicity and so on. Feeling is about
the feelings towards the ethnic identity, and it does not necessarily mean belongingness
to the identity. Doing, which is the most widely used indicator of ethnic identity
according to Phinney and Alipuria (1990), involves participation of an individual in
social and ethno-cultural practices such as language, friendship, cultural traditions, and
symbols (music, clothing, food). Knowing, according to Fishman (1980) is how much
someone knows about his culture and history. Moreover, an interview study with
immigrants showed that ethnic identity is an important determinant for the “self-
definition” dimension for minority groups and it creates a strong perception of

ethnicity (Modood, 1997).

2.2. Language Acquisition and Ethnic Identification

Language is one of the important elements of ethnic identity. Language is
maintained by its speakers and plays a marker role, even if it is not spoken by all

(Edwards, 1984), in acculturation or assimilation of an ethnic group, and it is



transferred through family (Stevens & Swicegood, 1987). This transformation gives
information about the degree of importance given to ethnic culture by parents, and
later, by children. It resembles to an indication of an identity in which people
understand others’ ethnic group throughout their accent and language (Edwards, 2009).
It is a symbol of ethnic identity and is related with communal context (Fought, 2006;
Lauring, 2008). Social identity and ethnicity are maintained by language (as cited in
Hansen & Liu, 1997), the individual establishes relations with the society through
language, and identity is a value that the individual gains in the society (Cetinkaya,
2017). Language may “symbolize group identity and become an emblem of that
identity” (Heller, 1982, p. 3) as, for instance, the majority of the participants reported
Circassian language is nationally important and it is a source of pride, prestige,
collective commitment and a symbol of identification (Abd-el-Jawad, 2006; Kreindler
et al., 1995), or it is considered a way to transmit the culture and traditions to the
children (Nesteruk, 2010). Here, in Nesteruk’s study, it was shown that family had a
great impact on children’s language acquisition as well as ethnic identity. The
immigrant family’s socialization influenced the children. Likewise, Tannenbaum’s
(2009) findings showed that Israili-Arabs in Israel hold language important for their
ethnic and national identity, immigrants from Former Soviet Union put the core value
on to language, and Ethiopian people described the language as a family honor.
Participants from Tse’s (2001) study found ethnic language is vital from early
adolescence and onwards when they had a friend that talks the same language and
family who spoke to them in ethnic language and encouraged. Furthermore, Kiang
(2008) found that Chinese American adults’ heritage language proficiency was related
with ethnic identity and culture. In another study, Chinese Canadian students expressed
that the more they learn their heritage language the more they feel Chinese as their

core identity (Comanaru & Noels, 2009).

Age of onset affects different aspects of language, and first three years have
critical role (Montrul, 2012) and an immigrant is usually a bilingual speaker, whether
they learn their ethnic language or host culture’s language by birth. Montrul (2012)
makes distinction between two languages in terms of order of acquisition (such as first
and second), functional dimension (such as primary or secondary) and sociopolitical
dimension (i.e., minority or majority). There are two types of bilingualism according

to learning time, such as if a speaker speaks both host culture’s and mainstream



culture’s language since birth, this is called as simultaneous bilingualism. Whereas if
a speaker grows up in a monolingual context and then learns second language with the
onset of school between ages 5 or 6, this is called sequential bilingualism (Montrul,
2012). However, Montrul (2012) also points out that, ethnic language speakers’ mother
tongue (i.e., heritage language) is the weaker language, whether they are simultaneous
of sequential bilinguals. Whether it is simultaneous or sequential, it is argued that
language is a predictor of ethnic identity and since the proficiency changes, the sense
of identity has also a possibility of change (Phinney, 1990). In line with that, Oh and
Fuligni (2010) showed that ethnic language proficiency, rather than ethnic language
use, was a stronger predictor of ethnic identity. Mu’s (2014) meta-analysis, which was
based on 43 datasets, including 3439 individuals from 14 ethnic groups, indicated that
there is a medium positive relationship between ethnic identity and ethnic language
proficiency and concluded that ethnic identity and ethnic language are not fully free
from each other nor dependent to each other. Eastman (1984) used the term “associated
language” that she explains as a required component for ethnic identity but does not
need to be known or used in daily lives. She further gave the case of Alaska in which
a few native languages are known and used by both adults and children. According to
this perception, language is a part of ethnic identity on an outer stage thus not speaking
the language of that ethnic group would not change that person’s ethnic identity.
However, if an ethnicity is primordial, that is the individuals of a particular ethnic
group feel that they have a right to be in society together as a group, then language
becomes a protector of “us” from “them” and is related with ethnicity. Thus, ethnic
language can be a marker of the collective social group (Abd-el-Jawad, 2006).
Minorities tend to maintain their ethnic features, especially language, if they feel
threatened or perceived lower than the majority, or the opposite, they may adapt the
majority’s language and values if they feel inferior to the majority, meanwhile there is
a relationship of maintaining language and socioeconomic status as well, if a language
provides higher socioeconomic status than ethnic language, then a person chooses
majority’s language (Appel & Muysken, 2005). Circassians in Jordan, for instance, do
not feel inferior but superior and distinct and maintain their language (Abd-el-Jawad,
2006). Further Imbens-Bailey (1996) studied the relationship between ethnic language
and children’s closeness with attitude towards ethnic culture. The participants were
from same ethnic origins but had different language background. They found that

monolingual Armenian children (English speaking only) were less positive about their



ethnic identity than bilingual children. Similar study showed the important relationship
between language and ethnic identity (Feuerverger, 1991). She studied with Canadian
students with different ethnic backgrounds and found that ethnic language is important
for communication and participation in ethnic groups and also showed the relationship

between language and identification with the ethnical homeland.

Further, Giles and Johnson (1987) developed ethnolinguistic identity theory
which focuses on the language as a part of a group and social identity, taking Social
Identiy Theory (Tajfel & Turner, 1986) as a base. As SIT (Tajfel & Turner, 1986)
underlines that individuals try to maintain a positive self- and group-image, Giles and
Johnson (1987) also proposed that after the comparison of groups, to reach a positive
image, one can adapt the social identity of the positive group. If the language is the
marker here, in case of negativeness/positiveness of the groups, one may adapt
linguistically resulting in bilingualism or even loss of ethnic language. And since
minority languages are generally in a low position compared to majority languages
(Cetinkaya, 2017), under the influence of this situation, individuals belonging to
minority communities may minimize or even reject their native/first language
competencies and identities. Similarly, they may exaggerate their language
competencies of the majority to gain identity. Furthermore, ethnic minority children
may face negative stereotyping by dominant culture because of linguistic and

cultural/behavioral differences (Spencer & Markstrom-Adams, 1990).

Since language proficiency also influences acculturation (Clement, 1986), for
instance there was a positive relationship between Chinese-Americans’ ethnic
language proficiency and their strength of ethnic identity (Oh & Fuligni, 2010), and it
is needed for maintaining the language and using it at home settings (Abd-el-Jawad,
2006) immigrants may have to choose to assimilate back then. Abd-el-Jawad (2006)
studied the language shift, Circassian language importance, and the interaction
between Circassian and Arabic among Circassians in Jordan. His first question
indicating the three skills of reading, writing, and speaking, revealed that Circassians
in Jordan all commanded the three skills of Arabic, but their Circassian skills were
weaker compared to Arabic. Though the majority spoke the language, few could read
or write it. This can be attributed to the alphabet of Circassian. The Circassian alphabet
uses its adapted alphabet based on Russian Cyrillic (Matasovic, 2010). The study also

showed that home is the main source of language learning. If there is not a Circassian
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language teacher, it would be hard to know writing and reading compared to speaking
both in Jordan, Israel, the USA, Turkey, in brief, in any country that it is the same case.
However, the researcher (Abd-el-Jawad, 2006) also found that older participants
tended to learn it. In Kfar Kama, a village that is dominantly Circassian, Kreindler et
al. (1995) showed that Circassian people used Circassian at home and in the village,
and it was also used by younger speakers at home and street, however in Abd-el-
Jawad’s (2006) study Circassians in Jordan reported that especially youngers, they do
not use Circassian at the streets, and they use code switching at home or replying back
in Arabic, as also was found in Alba et al.’s (2002) study that Chinese, Cuban and
Mexican children spoke only English even at home. Montrul (2012) addresses that
when ethnic language is used less than majority language, it is usually used in home
settings, and it falls astern in terms of morphosyntactic and lexical development. In
terms of language maintenance, children of minority groups speak less their heritage
language compared to their parents (Appel & Muysken, 2005). And when it comes to
the topic, participants reported that they use the heritage language less for formal topics
such as religion or politics. Moreover, participants in Jordan commanded majority
language skills while Circassians in Kfar Kama valued heritage/ethnic language skills
more than the host country’s language. Furthermore, more than half of the participants
reported that they speak Circassian in private settings rather than public (Abd-el-Jawad,
2006) which supports the researchers (as cited in Giingdér & Bornstein, 2008) who

proposed that there are different domains and different strategies.

According to Ramirez-Esparza and Garcia-Sierra (2014), language acquisition
involves age, competence and cultural identity and people are addressed as a second
language learner if they learn a language after years of 3. After the age of 7, children's
language learning slows down, and they have difficulty using emphasis which means
the children learn more easily at a young age (Ansin, 2006). Moreover, second
language teachers consider all types of language teaching after the age of eight or nine
as delayed and less efficient. It is shown that from the age of nine, the tendency of the
brain system of the individual to adapt to the syntax of the second language gradually
decreases (Kara, 2004). Even though research shows that community affiliation is
created through language, ethnic identity is reinforced through the use of language,
and there are efforts to maintain the existence of minority identity in the case of

minorities (Biiylikkantarcioglu, 2006). There is no study investigating the age of
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acquisition of the heritage language and ethnic identification. Nevertheless, Laroche
et al. (1998) found that there is a relationship between linguistic acculturation and
ethnic identification. As a person acculturates linguistically, there is a “loss” of ethnic
identification. This is explained as “attraction-resistance model” by the researchers, in
which a person resists losing ethnic identity in the first place when linguistic
acculturation occurs. Later, however, this resistance declines. Another finding is that
maintaining mother tongue has a developmentary role on children’s ethnic identity
(Kemppainen et al., 2015), however, this study also did not investigate the age of
acquisition but the education language at school. They studied with Russian-speaking
students in Estonia and found that when students receive education in their second
language, they identify themselves more with Estonian culture and group, whereas
students who receive education in their first language they identify themselves with

their ethnic group.

As a result, there are findings showing the relationship between language
proficiency and ethnic identity (Clement, 1986) and the importance of language
acquisition in acculturation process (Angin, 2006; Kara, 2004) but to my knowledge,
there is no study investigating the effect of age of ethnic language acquisition on ethnic
identity. Thus, my first aim is to investigate if there is an effect of age of ethnic

language acquisition on ethnic identity.

2.3. Familial Ethnic Socialization

The family is the sublime constitution for establishing the ethnic identity
conception into children’s mind. Since the family transfers the ethnic history and
culture to the child, ethnic identity formation firstly lies in families and many
individuals express their perception of significance towards ethnic background lies in
their early family experiences and upbringing (Alba, 1990). The role of the family is
teaching about ethnic history, language, traditions, and important days, and the more
the families are endogamously married the more they transfer these to their children
(Alba, 1990). For instance, ethnic internal marriage, endogamy, allows the cultural
characteristics of the group to be passed on to young people and thus allows the
reconstruction and consolidation of ethnic identification and belonging (Stevens &
Swicegood, 1987). Moreover, parents who are highly identified with their ethnic
identity put importance about teaching it to their children. Another finding that Alba
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(1990) indicates that in ethnically diverse settings, parents are more prone to teach
ethnic backgrounds. This ethnical teaching from parents is called familial ethnic
socialization. Umana-Taylor and Yazedjian (2006) define familial ethnic socialization
as the degree family members teach about ethnic identity, through exposing the values
and behaviors related with ethnic culture to their children. Moreover, researchers
(Umana-Taylor & Fine, 2004) indicated that FES can be either overt or covert. In overt
familial ethnic socialization, parents directly teach their children about their ethnicity,
such as only allowing ethnic language to be spoken at home, buying materials related
to ethnicity, whereas in covert familial ethnic socialization parents do not directly teach
their children about their ethnicity. Examples for covert familial ethnic socialization
can be decorating house with ethnic symbols, cooking cultural meals, listening songs

in ethnic language.

In short, parents’ ethnic background and knowledge affects children’s cultural
knowledge and ethnic identity (Knight et al., 1993) and familial ethnic socialization
influences children’s exploration and judgement (Umafia-Taylor et al., 2009), thus

family plays a valuable role for identity development (Umana-Taylor et al., 2013).

2.3.1. The relationship between ethnic identification and familial ethnic

socialization

Besides the importance of ethnic language acquisition, parents have critical role
in transmitting cultural values and shaping ethnic identity of their children. According
to the ecological theory (Brofenbrenner, 1979) individuals’ development is related
with their environment, and proximal, such as family, and distal, such as school,
environments influence development. The ecological theory provides an explanation
for how individuals are affected by and affect their environment, while acculturation
helps explaining how cultures and experiences may alter the individuals’ degree of
adaptation/assimilation (Umafia-Taylor & Yazedjian, 2006). As being a social identity,
ethnic identity also is influenced by environmental factors, such as family, neighbors,
the position of the ethnic group in the country, and political relations. Thus, these have
arole in shaping ethnic identity formation (Bayad, 2015). For instance, Umana-Taylor
and Fine (2004) showed that this formation differs among different generations, or as
Knight et al. (2011) showed that it is influenced by the usage of mother tongue and by

transferring the ethnic values. In this context, Umafia-Taylor (2001) developed, and
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later updated (Umafa-Taylor, Yazedjian, & Bamaca-Gomez, 2004), a scale that
measures Mexican respondents' perceptions of the extent to which they were raised by
their families according to their ethnic identity. They (Umafa-Taylor & Fine, 2004)
investigated the effect of context on ethnic identity formation among schools
containing a majority of Mexicans and a minority of Mexicans and reported that
familial ethnic socialization is directly related with adolescents’ ethnic identity
achievement. It was observed that there was a difference in students' identification
according to the diversity of the Mexican population in schools, which is consisted
with the early mentioned ecological perspective, in which it was observed that the
development is affected by the interactions between individuals and their environment
(Brofenbrenner, 1979; Umana-Taylor et al., 2009). Besides, adolescent participants
reported more ethnic identity achievement when their parents induced them with
familial ethnic socialization, which is described as a dual structure: explicit and
implicit. Implicit familial ethnic socialization involves indirect exposure towards
children, such as home decoration, or clothing, whereas, in explicit familial ethnic
socialization, parents directly transfer the values towards children, such as via
watching movies about the ethnic culture, reading books (Umana-Taylor et al., 2004;
Umaia-Taylor & Yazedjian, 2006). Consequently, individuals’ descriptions of
themselves, i.e., their identities, are made through their interactions through and
relationship with family and society (Umafia-Taylor & Fine, 2004; Verkuyten, 2004).
Accordingly this study will be investigatin familial ethnic socialization and ethnic

identification of the immigrant individuals.

2.4. Acculturation

Acculturation is about psychological change and is a complex process that
occurs because of immigration (Gilingor, 2011; Glingor & Bornstein, 2008). It involves
psychological and sociocultural changes (Ferreira et al., 2019). For Laroche et al.
(1998), acculturation is obtaining mainstream society’s cultural traits and values. On
the other hand, Berry (2003) proposes two levels of acculturation as a framework:
cultural/group and psychological/individual level. In his framework, at the cultural
level the two cultures contact, and some changes occur, then at the psychological level,
psychological acculturation (behavior shift and acculturative stress) occurs and leads
to psychological and sociocultural adaptation. According to the author (Berry, 1997)

there are two issues on the top of acculturation, one is cultural maintenance, and the
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other is cultural contact or participation. One is the importance of cultural identity and
characteristics and the strived maintenance of it, while the other is to what extent an
individual should become involved in the other culture. These two issues, the author
continues, forms the four acculturation strategies, which will be discussed below:

assimilation, separation, integration, and marginalization.

Arends-Toéth and Van de Vijver (2006) indicated that psychological acculturation
consists of acculturation conditions, acculturation orientations, and acculturation
outcomes. Acculturation conditions refer to the context of acculturation such as
position in the society, social norms, social support, type of migration, characteristics
of the ethnic group and the host society, etc. Acculturation orientations on the other
hand refer to how cultures are combined. Here, preference can be in two ways, one
may prefer to maintain heritage culture and identity or prefer to have contact with the
majority (Berry, 2003). Immigrants can be separated by putting a priority on their own
culture and isolation from the host culture, which is separation, or the opposite, they
can embrace the majority's culture and derogate their own culture, which is
assimilation, or they can embrace both cultures, resulting in integration. Generally,
integration is most preferred by the immigrants, followed by separation and
assimilation, and marginalization, in which the individual isolates himself from both
cultures, appears to be the least frequent (Gilingor, 2011). For instance, Berry et al.
(2006) did a study with over 5,000 immigrant youths and these clusters emerged, the
largest used strategy cluster being integration, second is separation, and the third is
assimilation. The smallest to no use of the acculturation strategy cluster emerged as
marginalization. Among those acculturation strategies, integration seems to be most
adaptive (Giingor, 2011). Studies found that immigrants do not give up on their
previous identity with their new-home-identity but use it as a tool to construct a new
collective one (Lerner et al., 2007). Benet-Martinez et al. (2002), on the one hand,
studied with bicultural people and indicated that not all bicultural people, who
embodied both cultures as an identity, perceive their both identities as integrated, and
used the term “bicultural identity integration”. According to this, both the identities
seem compatible if an individual has high identity integration, and oppositional, if they
have low bicultural identity integration. They studied with Chinese Americans and
found that high BII participants acted accordingly to the primes, for instance they acted

Chines when a prime was Chinese, however, individuals low on BII acted opposingly
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to the primes, for instance, when they were shown a Chinese prime, they acted more

American way.

Moreover, intercultural experiences (i.e., contact and discrimination), ethnic
identity and similarity with host culture influence acculturation strategies (Berry,
2003). For instance, if mainstream culture is open to cultural diversity, has low levels
of prejudice, and is multicultural and provides psychological support, then minorities
may integrate (Berry, 1991) since what ethnic groups demand is recognition,
acceptance, and rights (Berry, 2003). As an instance, Clement (1986) found that only
if there is high contact, minority individuals are more acculturated than the majority.
Moreover, Berry (1980) proposed that an immigrant who prefers one of these
acculturation strategies, uses it for all domains of his life. However, research shows
that (as cited in Glingér & Bornstein, 2008) immigrants use different strategies for
public and private domains, for instance, they value ethnic culture at home settings
whereas they adapt to the host society in work and school settings. And lastly,
acculturation outcomes are the psychological and sociocultural adaptations (Berry,

2003).

Psychological adaptation affects the sense of well-being, psychological health,
and self-esteem while sociocultural adaptation links the individual to the other groups
in terms of daily life, it is the learning phase of, for instance, host country’s language
or culture. As the importance of the majority's attitudes towards immigrants made
salient for which acculturation strategies will be used. It is also important to mention
the acculturative strategies that mainstream cultures use as Berry (2003) proposed.
According to the framework, if the host culture maintains the culture and has sought
the relationships between ethnocultural groups, it is referred to as multiculturalism, if
it has not sought the relationship with the ethnocultural groups then it is referred to as
segregation. On the other hand, if the main society does not maintain its culture and
has a good relationship with the ethnocultural groups, it is referred to as a melting pot;
and if the main culture also has no good relationship with the ethnocultural group, then
it is referred to as exclusion. Similarly, Florack et al. (2003), who studied the
perception from the host society’s side, studied perceived threat from immigrants in a
Turkish sample in Germany and found that if Germans perceive less threat, then they
preferred immigrants to maintain both heritage culture and gather the values of the

host society. Roccas el at. (2000) studied with immigrants from Soviet Union to Israel
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and found that immigrants’ perception of pressure to assimilate was negatively related
with life satisfaction if individuals find conformity important. Here, the researchers
found that immigrants chose integration first as an acculturation option, then
separation and assimilation while having a belief in their mind that the host society
wants them to assimilate more. The current research will focus on diasporic people’s
acculturation strategies, specifically the issue of culture maintenance with its

relationship with ethnic language acquisition will be investigated.

2.4.1. The Relationship Between Acculturation and Familial Ethnic

Socialization

Ethnic identity, which is evolved from childhood to adolescence, is achieved by
familial socialization and parents have an essential impact on cultural beliefs (Knight
et al., 1993). According to Rumbaut (1994), for instance, ethnic self-identifications
are more influenced by adolescents’ mothers’ ethnic identification. Umana-Taylor et
al. (2009), on the other hand, also considered the family as a context that has an
impact on cultural experiences and showed that individuals are more interested in
ethnic identity exploration when their families were engaged in FES. The authors
defined familial ethnic socialization as parents exposing the values and behaviors
related with ethnic culture to their children. Umafa-Taylor and Fine’s (2004) idea of
ethnic identity formation, which relies on ecological theory, indicates a development
through interactions with proximal and distal environment. Thus, the central factor of
ethnic identity development of an adolescent is family and its practices. As it was
discussed above, it is called familial ethnic socialization when parents talk and teach
their children about ethnic culture, ethnic history, and traditions and holidays (Knight
et al., 1993). Accordingly, familial ethnic socialization influences individuals’
behaviors, identity, and attitudes, thus influences acculturation (Lo, 2010) since
parents who are highly identified with their heritage culture tend to talk and teach
more about their culture and speak heritage language at home which leads children to
preserve and/or strengthen their ethnic identity. Umana-Taylor and Fine (2001)
found that there is a relationship between ethnic identity achievement and familial
ethnic socialization. This result can be attributed on family being the first and long-
lasting environment a person contacts with. For instance, Umana-Taylor and Fine
(2004) indicated that children approve their ancestral roots when their family puts

importance on ethnic socialization. These socializations, in turn, influence the
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acculturation process of the youth. It can be concluded that familial experiences have
arole in shaping of one’s ethnic identity and youth understand their ancestral roots

thorough FES and it may rise a sense of belonging (van Limbeek-Johansen, 2011).

2.4.2. The Relationship Between Acculturation and Ethnic Language

Acquisition

To be integrated in society, immigrants need to learn the host culture’s
language, which usually demands a suppression of ethnic/heritage language (Ferreira
et al., 2019). Though, people persist their knowledge about ethnic language, despite
maintaining ethnic language and culture is hard. In the current research, age of ethnic
language acquisition is important, however there were little to no literature about
specifically the relationship between acculturation and age of ethnic language
acquisition. There were only studies about the importance of age of language
acquisition in second language learning. Before discussing studies about age of
acquisition, it is important to start with importance of ethnic language acquisition.
Individuals show differing intensity of awareness and acceptance of ethnic identity
which can be explained such as by socioeconomic status (Phinney, 1990), child
rearing and parental attitudes (Spencer & Markstrom-Adams, 1990). However, until
1996, there was little to no study which discusses the role of ethnic language on
ethnic identity development. Then, Imbens-Bailey (1996) studied the knowledge of
ethnic language and its relationship between children’s closeness with and attitude
towards ethnic culture. It was hypothesized that not knowing heritage language
would result in the usage of I more common, and thus creating a blockade towards
ethnic community. Author found that monolinguals were less positive about their
ethnic evaluation compared to bilingual American Armenians. Hence, it is seen in
the literature that ethnic language is important for ethnic identity development, which
arises the question that is there a specific age period for learning ethnic language so
that it affects acculturation?

According to Flores (2015) acquiring ethnic language in early years of life (up
to 3 years) defines ethnic language development. On the other hand, Montrul (2008)
discusses that ethnic language is not completely being done learning. According to
the author, an ethnic language speaker is a deficient speaker of ethnic language since
for some reasons before its learning process completes at an appropriate proficiency,

excessive exposure to second language begins. Montrul (2008) discusses the
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importance of age in acquiring heritage language. Onset of L2 acquisition leads to a
loss in L1, in fact, it gets restricted to familiar context. However, continues the
author, if L1 acquisition does not stop and children reach a sufficient experience,
they will learn their heritage language without effort. The important age in change of
languages, and so the loss of first language, is between 3 and 7, according to the
author, thus the important acquiring age is up to 3 years. In my study, | will keep
these studies in mind while clustering the age ranges. Even though it is shown that,
as mentioned above, ethnic language has an influence on ethnic identity and thus
acculturation, the specific age of ethnic language acquisition and acculturation has
not been investigated according to my literature search. I will be looking for the
relationship between age of language acquisition and acculturation in my study.
There are many studies which show the relationship between ethnic language
and ethnic identity (Imbens-Bailey, 1996; Mo, 2014; Oh & Fuligni, 2010; Bankston
& Zhou, 1995). Phinney et al. (2001), for instance, examined ethnic language
proficiency, cultural maintenance by parents, and social interactions with peers from
the same ethnic group. They studied with 3 different ethnic groups and one of the
common results was ethnic language knowledge had a positive effect on identity.
Moreover, social interaction from someone within the same ethnic group was also
related to ethnic identity, and it was more related than ethnic language proficiency.
And lastly, parents’ cultural behaviors, as in the current study familial ethnic
socialization, had also positive impact on ethnic language proficiency. Other studies
like Bankston and Zhou (1995) and Imbens-Bailey (1996) also indicated that ethnic
language and ethnic identity are related to each other. Even though there is no study
directly investigating the relationship between ethnic language acquisition and
acculturation, Umana-Taylor and Fine (2004) found that familial ethnic socialization
is directly related with adolescent ethnic identification, and also familial ethnic
socialization influences individuals’ behaviors, identity, and attitudes thus influences
acculturation (Lo, 2010). Moreover, ethnic identity is achieved by familial
socialization and parents have remarkable effect on cultural beliefs (Knight et al.,
1993) and children accept their heritage when their family puts importance on ethnic
socialization (Umana-Taylor & Fine, 2004). These socializations thus influence the
acculturation of individuals. In light of these findings, it is expected that age of
ethnic language acquisition will indirectly effect acculturation through familial ethnic

socialization. According to my limited research on literature, this study will be the
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first one studying age of ethnic language acquisition. In the next section, | address to
diasporas since the current study will focus one of them, Circassian diaspora in

Turkey.

2.5. Circassian Diaspora

What ethnically different people are called is the diaspora. There are different
definitions of diasporas, for instance, Demir and Bolat (2017) indicated the
distinctive features of diasporas as diffusion from the roots to at least one or two
locations, keeping the shared motherland memories, dreams and/or legends alive,
feeling foreign since the belief that they do not or cannot be accepted by the host
country, the acceptance of their motherland as their real home and the belief of
returning, devotion of themselves to the protection, development, security, and well-
being of their motherland/homeland, and the continuous relations with the homeland.
According to Safran (1991) “classical diasporas” are formed via the distribution to
two or more foreign regions from their or their ancestors' real home, sharing a
collective memory or view of their home country, having the thought that they are
never fully accepted and may never be accepted, in the host country, feeling
disconnected and foreign, having a desire to return to their homeland and idealizing
the homeland, having a belief that they need to work for the protection and change of
their homeland, and lastly, via maintaining their relationship with the homeland
which is an important way to define their ethnic consciousness and solidarity.
Clifford (1994) on the other hand stated that one does not have to have all the
characteristics determined by Safran (1991) to define diaspora. He further explained
that in addition to the desire of returning and sense of belonging, the pain caused by
the deterritorialization experience, the problems encountered in the adaptation
process, and the common consciousness brought by being an opponent also have an
important effect on the formation of the diaspora and common points of diasporas are
having constant thoughts about returning, longing for the homeland. They live in the
host country while remembering and desiring another place, that is, the homeland. As
an instance to diasporas, T616lyan (1996) examined the Jewish diaspora and stated
that diasporas have a collective memory as an important part of their identity, that
they value maintaining their relations with each other and with the motherland and
express this bond. Similarly, Vertovec (1997) stated that the diasporic community

with collective memory, has high diasporic awareness, they have ties with their home
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country. Diaspora does not last for a short while and diasporic people are both trying
to fit and to resist to the host culture and its norms (Clifford, 1994). Based on these
lights, I aim to further give information about the Circassian diaspora in Turkey,

among other diasporas, and related constructs.

Circassians are autochthonous peoples of the North Caucasus mountains
(Aslan, 2005). The word Circassian, which describes the Caucasian people, is an
umbrella word given by governments before the people used it (Okguoglu, 2019).
The word “Circassian” used in Turkey and “Caucasian” used in Russia for people
who emigrated from the Caucasian region or people who live in it (Okguoglu, 2019).
The definition of it is used sometimes for the people who speak Adyghe language
and originated from the North Caucasus, and sometimes for different Circassian
groups. To illustrate it, Besleney (2014) refers to three different conceptualizations of
the word “Circassian”. The first one is an umbrella word used in and by Turkey for
all of the North Caucasus diasporas. Second is the usage for Adyghe
people/Adygeans, Abkhazians, Abazins/Abazas, and Ubykhs, which are Northwest
Caucasian people, by Turkey. These people are connected to each other ethnically
and linguistically but differentiated in a language-based from Northeast Caucasian
people. And the last usage and meaning is the one that has been referred to as
Adygeans by the world in the 18-19th centuries. In the current study, | will use the
word Circassians with its first umbrella meaning. Today, the majority of the
Circassian diaspora is dispersed to Turkey, Syria, Jordan, United States, and
Germany (Bram, 1999). Investigating the Circassian society, it consists of sub-sizes
(“alt boy”’) and groups, also every person belongs to a “clan” (szilale), and their 7-
generation-ancestors’ clans are perceived to be kin (Aksoy, 2018). The unwritten
customs, behaviors, mannerisms, and legal rules that regulate the social life of
Circassians are called Khabze (Demir & Bolat, 2017). Social behavior rules, which
include the duties and responsibilities of Circassians, have sacred importance. It is
above all in the Circassian communities to obey these rules. Hospitality and respect
have an important place in khabze and are almost sacred elements of Circassian
culture (Kaya, 2004). One of the most important elements of Circassian social life is
the Thamade institution, which can be evaluated in connection with khabze. In the
Circassian community, Thamade is the eldest and the director of the clan, the family
who gets high respect and loyalty (Aksoy, 2018).
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Furthermore, Abd-el-Jawad (2006) demonstrated Circassians as “an ethnic
group that was forced to flee its homeland in the form of collective emigration” (p.
53). Despite the efforts to protect the diasporic identity, the Circassians who were
exiled to the territory of the Ottoman Empire, [even though the empire was not ready
to receive such amount of people due to its internal crisis (Chochiev, 2007)], were
placed in various places within the scope of the settlement policies which caused
cultural and linguistic ruptures (Okguoglu, 2019). The Circassians, who lived in the
Northwest Caucasus until the middle of the nineteenth century, were exiled to the
Ottoman lands starting from the 1860s as a result of the Caucasian-Russian Wars.
With great massacres and genocides as a result of Russian expansionism and forced
displacement from the homeland, Circassians’ diasporic experience has begun.
Archives indicate that 1-2 million Circassians lost their lives in this process (Akdeniz
Goker, 2018) and Turkey is a host for an approximately 2.5 million Circassian
population (Kaya, 2004). The demographic structure of the region in terms of history
consists of the historical autochthonous peoples; Adyghe (Shapsugh, Abzekh,
Hatukhay, Besleney, Kabardey, etc.) - Abkhaz-Ubyh, Chechen-Ingush groups and
the peoples living in the Dagestan region (tribes such as Andi, Avar, Lak, Lezgi,
etc.), and peoples who settled later; Karachays, Balkars, Nogays, Kumyks, and
Ossetians, a people of Indo-German origin (Aslan, 2006). The Caucasian-Russian
Wars, which lasted more than a hundred years, ended on May 21, 1864, when Russia
declared that the war was over and the Caucasus was conquered (Aksoy, 2018).
Today, this date is considered to be the symbolic date of the Circassian Exile all
around the world. Thus, the Circassian diasporic identity is primarily based on being
traumatically removed from the lands where the roots are located. It was tried to
ensure that the idea and longing of the motherland in the diaspora was kept alive by
transferring what happened in exile from one generation to the other in a strong way
(Aksoy, 2018). And after the 1960s, ethnocultural identities started to be expressed
with the influence of the ideological polarization of the Cold War period. There was
a search for a political identity based on the rights of the Circassian society on the
basis of socialist thought on the one hand, and a search for an identity that defended
the return to the motherland along with Circassian nationalism, on the other (Aksoy,
2018). For instance, to win the status of “ethnic minority”, to improve relations with
the republics of North Caucasus, to create and improve socio-economic, political,

and legal situations in their homeland in the Caucasus, Circassians in Turkey put a
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lot of effort in ethnic community associations (Chochiev, 2007).

According to the literature and previous findings, my aim is to investigate the
relationships between age of ethnic language acquisition, ethnic identification,
familial ethnic socialization, and culture maintenance dimension of acculturation. My

hypotheses are as:

Hypothesis 1: There will be a difference of ethnic identification levels based
on age of ethnic language acquisition.
Hypothesis 1a. People who learned their ethnic language will have
higher ethnic identification compared to the ones who did not learn at all.
Hypothesis 1b. People who learned their ethnic language as a first
language, i.e., between ages 0-3, will have higher scores on ethnic
identification subscale compared to the ones who learned it as a second
language, precisely between ages 3-7 and 7 and over.
Hypothesis 2: Familial ethnic socialization will predict ethnic identification.
Hypothesis 3: Familial ethnic socialization will predict culture maintenance
dimension of acculturation.
Hypothesis 4: Age of ethnic language acquisition will predict culture

maintenance dimension of acculturation.
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CHAPTER 3

METHOD

3.1. Participants

Snowballing sample was done, i.¢e., participants were recruited from social media
and such networks, and were encouraged to share the study’s link via using those
networks. A total of 664 people participated in the study, while 200 of them did not
complete the survey. After data cleaning, a total of 451 data remained. Age range of
the participants was not restricted but only requested to be 18 and above, since the
research is focused on identity development, thus the age range was between 18-75,

with a mean age of 34.
3.2. Measurements

3.2.1. Demographics

Participants’ age, sex, the place of birth mother, father, the place of growing of
mother, father, and self, ethnicity and identification, ethnicity of the parents, self and
partner, language, language acquisition, language knowledge and who talks the

language was required to be answered.

3.2.2. Bidimensional Acculturation Scale

The original 20-item Bidimensional Acculturation Scale is a measure of attitudes
of culture adoption and maintenance developed by Ryder et al. (2000). Giingor (2007)
translated the items in Turkish and transformed the words according to Turkish and
Belgian culture. Moreover, she developed 14 more items (The Acculturation Scale)
which is as a continuation of the scale, which measures the positive attitudes towards
heritage and mainstream culture. The scale is 4-point Likert scale from 1 (not true at
all) to 4 (definitely true) and the Cronbach alpha for culture maintenance is .81, for
culture adaptation is .61. In the current study, Belgians was replaced by Circassians.

The scale includes items such as “I like the way of thinking and worldviews of Turks
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(or Circassians as a different item)” (Tiirklerin/Cerkeslerin diisiince yapisini ve

yvasama bakiglarini begenirim).

3.2.3. Familial Ethnic Socialization Scale

Familial Ethnic Socialization Scale, FESS, (Ailevi Etnik Sosyallesme Olgegi),
was first developed by Umaiia-Taylor (2001) then updated by Umaiia-Taylor and Fine
(2004) and translated by Bayad (2015). It is a 10-item scale with 5-point Likert, as 1
indicates never and 5 indicates always. The scale has two factors as implicit and
explicit. Cronbach alpha for implicit factor is .78, for explicit factor is .91. Overall
Cronbach alpha for the scale is .92. The scale consists of items such as “My family
teaches us about our ethnic/cultural background.” (Ailem bize etnik kiiltiirel
gecmigimizi ogretir.), “The people my family spends most time with is those of the
same ethnicity as us.” (Adilemin en ¢ok vakit gec¢irdigi insanlar bizimle ayni etnik

kékene sahip olan insanlardir).

3.2.4. Ethnic Identity Scale

Ethnic Identity Scale (Etnik Kimlik Olgegi), developed by Umafia-Taylor,
Yazedjian, and Bamaca-Gomez (2004), translated by Bayad (2015), is a 15-item scale
with 4-point Likert, as 1 indicating it does not express me, and 4 indicates it expresses
me so much. The items 1, 2, 7, 10, 13, and 16 will be reverse coded. The scale consists
of 3 subscales as exploration (kesif), resolution (kararlilik), and affirmation
(olumlama). The scores obtained from the exploration and decision subscales
categorize the participants' identity status (Common [yaygin], Blocked [engellenmis],
Deferred [ertelenmis], Successful [basarili]) as positive or negative. In order to
determine the level of identification with the ethnic identity of the participants, the
scores they get from the affirmation subscale are loaded to the previously determined
identity status with a positive and negative label, depending on whether they are above
or below the average. The increase in the total score does not increase the level of
identification. Rather, the low or high scores from the subscales determine the
participant's ethnic identity status. Cronbach alpha for exploration is .83, for resolution
Is .76 and for affirmation is .66. There are items such as “My feelings about my
ethnicity are mostly negative.” (Etnik kokenimle ilgili hisselerim ¢ogunlukla
olumsuzdur.), “I participate in activities that will teach me about my ethnicity.” (Bana

etnik kokenim hakkinda seyler ogretecek aktivitelere kat:lzyorum).
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3.2.5. Language Acquisition

This is a fill-in-the-blank question is written by the researcher. The first question,
which is “Do you know Circassian?” (Cerkesge biliyor musunuz?) “When did you
learn Circassian? (If it is taught even at a certain time in your life, specify the age range.
If you have never learned, you can write "I did not learn".) (Cerkes¢eyi ne zaman
ogrendiniz? (Hayatimizin belli bir doneminde dahi ogretilirse yas araligini belirtiniz.
Hig 6grenmediyseniz "6grenmedim” yazabilirsiniz.)) and “When did you learn Turkish?
(If it is taught even at a certain time in your life, specify the age range. If you have

never learned, you can write "I did not learn".)”

3.3. Procedure

Participation call was made through online network sites and individuals were
recruited through snowball sampling method. They completed scales online, using
SurveyMonkey. Before responding the survey, participants read the informed consent
and took part in the study voluntarily with the knowledge about the confidentiality of
responses. Scales took an average of 10 minutes to complete. Participants did not

receive any payment for participation to the study.

3.4. Data Analysis

After data collection and data cleaning, using SPSS 22, first hypothesis was
tested using one-way ANOVA. Second, third and fourth hypotheses was tested using

simple linear regression analysis.
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CHAPTER 4
RESULTS

4.1. Data Cleaning

A total of 664 individuals took part in the study. However, there was a total of
200 participants who did not complete the whole survey which means the completion
rate of the study is 70%. Nearly 80% of the people who dropped out did read and
signed the informed consent and left the survey on the demographic information page.
A few of them completed demographics but left the survey on one of the scale pages.
The data were downloaded from SurveyMonkey by filtering “completed ones”, thus
total of 464 participants have completed the survey. One data was cleaned since it did
not meet the requirement of living in Turkey. Participants with the ID numbers of 20,
225, 340, 379, 393, and 398 were univariate outliers in culture adaption dimension of
acculturation. Participant with the ID number 57 was univariate outlier for culture
maintenance dimension of acculturation; 221 and 421 were univariate outliers for FES;
and 41 and 94 were univariate outliers in ethnic identification. In addition to this,
participant with the ID number of 337 was determined as multivariate outliers. All
outliers were deleted from the data and analyses were conducted using the data of 451

participants.

4.2. Hypothesis Testing

Simple regression analyses were conducted for testing whether there is a
relationship between ethnic identification and age of ethnic language acquisition,
between familial ethnic socialization and ethnic identification, between familial ethnic
socialization and culture maintenance dimension of acculturation, and between age of
ethnic language acquisition and culture maintenance dimension of acculturation. Table

1 shows descriptive statistics.
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Table 1.

Descriptive Statistics

Sample Characteristics n % M SD
Gender
Female 234 51.9
Male 217  48.1
Ethnic Identification of Mother
Other 13 2.9
Turkish 53 11.8
Circassian 379 84
Laz 6 1.3
Kurdish
Ethnic Identification of Father
Other 12 2.7
Turkish 17 3.8
Circassian 421 93.3
Laz 1 0.2
Kurdish
Amount of Circassian knowledge
Can speak, read, write 66 14.6
Can understand and speak 74 16.4
Can only understand 137 304
Don't understand, can't speak 174  38.6
Talking Circassians with
Other 82 18.2
No one 185 41
To relatives 104 23.1
To grandparents 14 4
To mother 30 6.7
To father 13 2.9
To siblings 19 4.2
Ethnic identification of self
Only Turk 5 1.1
More Turk than Circassian 18 4
As Turk as Circassian 68 15.1
More Circassian than Turk 84 18.6
Only Circassian 276  61.2
Know Circassian
Yes 205 455
No 246 545
Age 34.18 13.48
Age learning circassian 3.38 6.63
Age learning turkish 243 234

Note. N=451
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A Pearson product-moment correlation coefficient was computed to assess the
relationship between the main variables’, culture maintenance dimension of
acculturation, familial ethnic socialization and ethnic identity. Relationships between
the variables are given below in Table 2. When the table is examined, there was a
statistically significant, positively weak correlation between FES and BAS (r = .240,
p <.01); a statistically significant, positively very weak correlation between EIS and
BAS (r = .153, p < .01); and a statistically significant, positively weak correlation
between EIS and FES (r=.378, p <.01).

Table 2.

Results of Correlation Analysis

Variables M SD 1. 2. 3.
1.BAI 100.7 10.07 1

2.FES 36.71 8.03 240%* 1

3.EIS 36.29 4.97 A53%* 378%* 1

Note. N =451, ** p < .01.

For testing Hypothesis 1, a One-way ANOVA was conducted to predict age of
ethnic language acquisition’s impact on ethnic identification. A one-way between-
subjects factor of age of language acquisition (4 levels: between 0-3 ages, between
ages 3-7, after age 7, the ones who did not learn) analysis was conducted. The
relationship between age of language acquisition and Ethnic Identity (EI) scores was
statistically significant, F(3, 447) = 4.78, p = .003. Table 3 summarizes the result of
ANOVA.

Post-hoc tests using Tukey’s HSD showed that the difference between people
who learned the language between ages 0-3 and people who did not learn at all was
significant (p = .047). The difference between people who did not learn at all and
people learned the language after age 7 was again significant (p = .006). The difference
between people who did not learn at all and people who learned the language between
ages 3-7 was not statistically significant (p = .11), and the difference between people
learned the language between ages 0-3 and between ages 3-7 was not statistically

significant (p = .84). The difference between people who learned the language between
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ages 0-3 and after age 7 was also not significant (p = .46). Therefore, Hypothesis 1a
was supported but Hypothesis 1b was not supported.

Table 3.
One-way ANOVA with age of ethnic language acquisition predicting ethnic identification

The ones Between Between After age 7 F(3, n?
who did not ages 0-3 ages 3-7 447)
learn
Variable M SD M SD M SD M SD
Ethnic 35.17 529 3652 4.74 3729 4.75 3755 419 479** 031

Identification

Note. ** p < .01.

For testing Hypothesis 2, a simple linear regression was conducted to predict
ethnic identification based on their familial ethnic socialization level. The model as a
whole explained a significant proportion of variance in ethnic identification, R?
=.172, F (1, 449) = 93.25, p < .001. Familial ethnic socialization as a predictor did
significantly predict ethnic identification, g = .41, t(449) = 9.65, p <.001. Thus,
Hypothesis 2 was supported. Table 4 summarizes the result of regression model.

Table 4.
Linear Regression with FES predicting El

Variable B B SE t
Constant 26.58 1.02 25.98
FES .26 41 .03 9.66
Note. Results: F(1, 449) = 93.25, p <.001, R? = .172.

*kk p < .001

Concerning Hypothesis 3, a simple linear regression was conducted to predict
culture maintanence dimension of acculturation based on their FES level. The model
as a whole explained a significant proportion of variance in culture maintanence
dimension of acculturation, R’ = .224, F(1,449)=129.47, p <.001. FES as a predictor
did significantly predict culture maintanence dimension of acculturation, = .47, #449)
=11.38, p <.001. Thus, Hypothesis 3 was supported. Table 5 summarizes the result of

regression model.
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Table 5.

Linear Regression with FES Predicting Culture Maintenance Dimension of

Acculturation

Variable B B SE t
Constant 42.34 1.41 29.98
FES 43 A7 .04 11.38
Note. Results: F(1, 449) = 129.47, p < .001, R?=.224.

***p<.001

Lastly, concerning Hypothesis 4, a simple linear regression was conducted to
predict culture maintanence dimension of acculturation based on age of ethnic
language acquisition. The model as a whole explained a significant proportion of
variance in culture maintanence dimension of acculturation, R? = .014, F(1, 449) =
6.24, p = .01. Age of ethnic language acquisitin as a predictor did significantly
predict culture maintanence dimension of acculturation, g =.12 t(449) = 2.5, p = .01.

Thus, Hypothesis 4 was supported.

Table 6.

Linear Regression with Age of Ethnic Language Acquisition Predicting Culture

Maintenance Dimension of Acculturation

Variable B B SE t
Constant 57.65 37 155.66
Age of language acquisition .12 12 .05 2.5
Note. Results: F(1, 449) = 6.24, p = .01, R>= .014.

*p<.05
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CHAPTER 5
DISCUSSION

In this study, the relationships between age of ethnic language acquisition, ethnic
identification, familial ethnic socialization, and culture maintenance dimension of
acculturation were investigated. The study was conducted with a total number of 451
Circassian diaspora people. Results revealed unexpected findings for the first
hypothesis, specifically Hypothesis 1b, which predicted that the relationship between
people who learned their ethnic language as a first language, which is before age 3,
rather than late learners will have higher ethnic identification was not statistically
significant. Other hypotheses were supported. Possible explanations for results take
part in the next section. Then, scientific contributions of the study, limitations and

future directions take place.

The first hypothesis aimed to find a difference of ethnic identification levels
based on age of ethnic language acquisition, however, there is no study so far
investigating the importance of age of ethnic language acquisition on ethnic
identification. In support of Hypothesis la, which predicts knowledge of ethnic
language will influence ethnic identification was supported. Ethnic identification
scores did differ between the ones who did not learn their ethnic language and who
learned it between 0-3 ages or after 7. Interestingly, there was no difference on ethnic
identification between the ones who did not learn their ethnic language and the ones
who learned between 3-7 ages. This raises the question of what happens between ages
3 and 7. Flores (2015) and Montrul (2008, 2012) indicated that the critical period for
ethnic language development is up to 3 years of life and early exposure to language is
important for phonology to have a native-like skill compared to second-language
learners after three. Moreover, Montrul (2008) adds that ethnic language in fact is not
completely done being learned, which is because of excessive exposure to second
language begins. Thus, the onset of second language acquisition results in a loss of
first language. This is the case if the first language acquisition stops with the onset of
second language learning. The author indicates that the changing the languages and
the loss of first language is between 3 to 7 years. In the current research, there is no
difference of ethnic identification between those who learned their ethnic language

between 3-7 years and those who did not learn at all. This may be because of the
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language shift occurring at that time period as Montrul (2008) proposed. However, the
inadequacy of literature about the age of ethnic language acquisition and ethnic
identity development and data being correlational makes it hard to interpret the results.
Based on these results, the key point is learning the ethnic language, since both early
learners’ (3 and below) and late learners’ (7 and above) ethnic identification was
influenced by the age of acquisition of language compared to the ones who never

learned the language.

Hypothesis 1b, which emphasized that people who learned their ethnic language
as a first language, i.e., 0-3 ages, will have higher scores on ethnic identification than
to the ones who learned it as a second language, specifically between ages 3-7 and
after 7, was not supported. There was no significant difference on ethnic identification
between three age groups, which are 0-3, 3-7, and after 7. These findings are
interesting since it was found that ethnic language has an influence on ethnic identity
(Mu 2014), and thus acculturation. And the important age range for acquiring ethnic
language is up to 3 years (Flores, 2015; Montrul, 2008). However, while expecting a
difference between those who learned their ethnic language up to 3 years and after 3
years, there was not. Thus, these results reveal that while age of ethnic language
acquisition is not related with ethnic identification, ethnic language acquisition is with
it. Even though this study did not find a difference of ethnic identification between
early and late learners, it was emphasized that being an early learner of a language, i.e.
before age 3, gives the native skills of that particular language (Montrul, 2008, 2012).
As the current research indicated that learning the language up to age 3 or after age 7
makes a difference on ethnic identification, these results are consistent with the other
studies (e.g., Mo, 2014; Oh & Fuligni, 2010; Imbens-Bailey, 1996; Bankston & Zhou,

1995). Thus, ethnic language acquisition is related with ethnic identity.

Hypothesis 2, which focuses on investigating the predicting role of familial
ethnic socialization on ethnic identification, was supported. Ethnic identity, which is a
social identity, is interacted with social environments such as school, neighborhood,
work and so on. Family, on the other hand, is the first social interaction environment
of an individual. The current research addressed this and showed that ethnic
identification was indeed predicted by familial ethnic socialization, in line with other
studies (e.g., Knight et al., 2011; Umana-Taylor & Fine, 2004). Mostly a person lives

with his/her family until late adolescence/young adulthood and since a stable identity
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is established during adolescence (Erikson, 1968), this identity formation thus
influenced by family as well. As perspectives pass through generations within families
(Arnett, 2003), familial ethnic socialization transfers all knowledge to a next
generation, while having an influence on the development of ethnic identity. Thus,
familial ethnic socialization is crucial for ethnic identity development, which includes
identity exploration, resolution and affirmation (Umana-Taylor et al. 2009). It is

noteworthy the vast majority ot the participants had Circassian mothers and fathers.

Hypothesis 3, which was the predicting role of familial ethnic socialization on
the culture maintenance dimension of acculturation, was supported. Third hypothesis
specifically focuses on culture maintenance dimension of acculturation since current
research investigates the preservation of the ethnic culture and ethnic identity, not
being integrated or assimilated. As Umafia-Taylor and Fine (2009) put up, familial
ethnic socialization is exposing the values and behaviors related with ethnic culture to
the children by their parents. Since the idea of ethnic identity formation relies on
ecological theory (Umafia-Taylor & Fine, 2004), proximal environment, here family,
is a crucial factor of ethnic identity development. In the current research, the model
explained a considerable proportion of variance in ethnic identification. Thus, familial
ethnic socialization did predict ethnic identification as consistent with other studies
(Lo, 2010; Phinney et al., 2001; Umana-Taylor & Fine, 2004; Umana-Taylor et al.,
2009). This leads to a conclusion that parents who are highly identified with their
heritage culture tend to talk and teach more about their culture and speak their heritage
language at home which leads children to preserve and/or strengthen their ethnic
identity. And through influencing their children’s behaviors and identification, parents
influence their children’s acculturation (Lo, 2010). Parental transformation of ethnic
history and cultural knowledge influences identity formation through social interaction,
which, in turn, influences acculturation. Through familial ethnic socialization,
individuals explore and develop their ethnic identity and choose an acculturation

strategy accordingly.

The fourth hypothesis which is about the predicting role of age of ethnic
language acquisition on maintenance dimension of acculturation was supported.
According to my literature research there was no study investigating the relationship
between age of ethnic language acquisition and acculturation. Therefore, studying the

age of ethnic language acquisition is a contribution of this study. In line with literature
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(e.g., Phinney et al., 2001) previous results of the current study revealed that ethnic
language knowledge is related with ethnic identification. Acculturation process has an
ethnic identity component, such that these two constructs are occasionally used
interchangeably since ethnic identity refers to a belongingness of a group (Liebkind,
2006). Analyses showed that age of ethnic language acquisition predicted culture
maintenance dimension of acculturation. However, even though this relationship came
out to be significant, it is noteworthy to underline that the effect was weak. The
importance of age in acquiring an ethnic language was stressed by Montrul (2008).
According to the author, the important age range for the change of languages and the
loss of first language is between 3 and 7. Though the current results did not reveal a
relationship between age of ethnic language acquisition and ethnic identification, that
relationship was indeed found for acculturation. Whereas only knowledge of an ethnic
language is important for ethnic identification according to my study, age of language
acquisition also seems to be important for culture maintenance dimension of
acculturation. One explanation for this relationship between age of ethnic language
acquisition and culture maintenance dimension of acculturation could be that learning
ethnic language from birth and being native may influence the judgement and choices
later in life. Though it is a weak interpretation, literature depicted that being native or
nonnative in a language does influence emotion expression, judgement and decision
making (e.g., Hadjichristidis et al., 2019). Learning ethnic language early in life seems
to be related with maintaining culture in a multicultural place. This may explain why
Circassians put importance on language (e.g., Abd-el-Jawad, 2006, Kreindler et al.,
1995). It is important to note that even though minority people lack identification with
majority, it does not necessarily mean they reject having a contact with the majority

(Snauwaert et al., 2003).

Identity development is influenced by environmental cues and family
socialization is an important aspect of one’s identity (e.g., Umafia-Taylor et al., 2009;
van Limbeek Johansen, 2011). Van Limbeek Johansen (2011) also found that families
who are high in FES score higher in psychological well-being and the youth engage in
ethnic identity exploration more, which leads to an identity resolution (van Limbeek
Johansen, 2011). Ethnic language is one of familial socialization and studies (e.g., Oh
& Fuligni, 2010) argued that minority parents’ maintenance of ethnic language

indicates that they have a stronger identity compared to ones who lost the ethnic
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language. However, the host language’s importance starts when children’s formal
education begins. It is depicted that after ages 8-10, it is less likely to lose first language,
if not lost by then (Montrul, 2008). It is noteworthy that simultaneous bilingual
children are more prone to lose first language than sequential bilingual children, since
simultaneous bilinguals are more exposed to the host language than sequential
bilinguals, who first learns their ethnic language and later host language by the

beginning of formal education (Montrul, 2008).

Age of ethnic language acquisition then is one of the factors influencing
acculturation. Studies also indicated that children’s vocabulary, thus ethnic language
development, is affected by maternal language use (Prevoo et al., 2013; Willard et al.,
2014) and home activities such as playing as a family, dinner, reading (Cheung et al.,
2018). Moreover, it is also affected by older sibling’s first language usage (Cheung et
al., 2018). Taken as a whole, ethnic language knowledge is important for ethnic
identification. On the other hand, ethnic identity and acculturation are impacted by
familial social socialization in which families teach children about heritage culture and
traditions. Even though age of ethnic language acquisition did not make a difference
on ethnic identification in this study, it is related with culture maintenance dimension
of acculturation. Liebkind (2006) indicates that individuals return using ethnic
identification after several generations in which the author interprets that this can be
caused by the labels that the majority use, my study may also put a light on this
research area by showing the importance of age of ethnic language acquisition and
familial ethnic socialization. Thus, being exposed to familial ethnic socialization and
acquiring ethnic language on early ages, or after 7 as the results suggest, is related for
individuals to have high culture maintenance. However, in evaluating these results, it
1s important to remember that this is a correlational design study and the data do not

demonstrate causality or establish the direction of effect.

5.1. Scientific Contributions

First contribution of the current study is highlighting the relationship between
ethnic language acquisition and acculturation, more specifically, culture maintenance
dimension of acculturation. Second contribution is the investigation of the age of
ethnic language acquisition and its relationship with acculturation, and ethnic

identification. Vast literature only focused on association between ethnic language and
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ethnic identity (e.g., Bankston & Zhou, 1995; Imbens-Bailey, 1996; Mo, 2014;
Montrul, 2008; Oh & Fuligni, 2010; Phinney et al., 2001), they did not investigate if
there was an age factor on acquiring ethnic language. Current study revealed that
knowing ethnic language is related with higher ethnic identification compared to not
knowing ethnic language at all. And learning the language up to age 3, or after age 7
as the study resulted, makes a difference on acculturation strategies, especially when
it comes to maintaining ethnic culture. Parents who are highly identified with their
ethnic identity put importance on teaching it to their children, which results in familial
ethnic socialization. It might be said that when ethnic language and familial ethnic

socialization are combined, the likelihood of maintaining ethnic culture may increase.

5.2. Limitations and Future Directions

In addition to important contributions, this study has some limitations. First and
important limitation of the current study is the correlational design. The correlational
design does not demonstrate a causality because of third variable problem and the
direction of causality (Field, 2009). Further studies are needed to use different methods
such as experimental designs to have a causal relationship. Another important
limitation is that the study was cross-sectional. Longitudinal designs enable making
robust conclusions about studies. Making the study longitudinal would prevent time
gaps by observing the child periodically. In studies predicting acquiring ethnic
language and ethnic identification factors can use longitudinal designs to concede a
causality and reliability. It could especially be better to make the study longitudinal
when studying age factor, since in this study there was unexpected results with age of
ethnic language acquirement and ethnic identification. Longitudinal design can be

advantageous while studying language, identity, and acculturation all together.

Another limitation is the method of the study. Survey is a commonly used
method but is also open to bias in which participants may not be honest with answering
the self-report measures, due to social desirability, for instance, and impact on the
reliability and reality of the study. Completion rate could also be a limitation in the
current study. 30% of the participants didn’t complete filling out the survey and most
of them dropped out after signing the informed consent, without filling in demographic
information. A few of them left the survey in the middle of it, during the scales. Even

though confidentiality was emphasized on the informed consent, it seems that some of
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the participants did not want to deliver their demographic information. It is noteworthy
that the survey took 10 minutes in average according to the SurveyMonkey results.
Even though the survey took short time, it may be that the ones who quit research in
the middle of it assumed the research was long. These dropouts may have occurred
because the environment of the participants could not be controlled in online surveys.
Face-to-face surveys may be more effective in controlling these conditions and finding

out why participants do not want to participate in the research.
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APPENDICES

APPENDIX A: Information about the study

Degerli katilimci,

Bu arastirma, Tiirkiye’deki Cerkes diasporasinin kimlik algisini ve kiiltiirlenmesini
dlegmek amaciyla, Dr. Ogretim Uyesi Evrim Giileryiiz danismanlig1 dogrultusunda,
psikoloji yiiksek lisans programi tezi kapsaminda psikolog Alzira Gireyhan
tarafindan yiiriitiilecektir. Katilim i¢in onam formunu okuyup goniillii olarak
katildiginiz1 beyan etmeniz yeterlidir. Anketi yanitlamak yaklasik 20 dakika
stirecektir ve yalnizca bir kez doldurma hakkiniz olacaktir. Arastirmaya 18 yas ve
lizeri tiim bireylerin katilim1 hedeflenmektedir.

Bu arastirmada sizin ya da bir bagkasinin kimligini ortaya ¢ikaracak bir bilgi talep
edilmeyecektir. Vermis oldugunuz tiim bilgiler gizli kalacak olup yalnizca aragtirma
amaci ile kullanilacaktir. Arastirma sonuglarinin bilimsel olarak yayinlanmast
halinde dahi kimlik bilgileriniz gerekmeyecektir, verdiginiz yanitlar anonim (isimsiz)
olarak kalacaktir.

Bu anket ¢alismasina katilmak tamamen goniilliiliikk esasina dayanmaktadir. Ankete
katilmama, veya yarida birakma hakkina sahipsiniz. Katiliminiz arastirma i¢in ¢ok
kiymetlidir.

Calisma icin Yasar Universitesi Etik Komisyonu'ndan etik kurul onay alinmistir.
Soru ve Onerileriniz i¢in alzira.gireyhan@outlook.com adresinden iletisim
kurabilirsiniz.

Psikolog Alzira G. Gireyhan

Yasar Universitesi Psikoloji Yiiksek Lisans Ogrencisi
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APPENDIX B: Informed consent form
Calismanin 6zellikleri, yontemi ve amaciyla ilgili anlasilabilir bir sekilde yazili
olarak bilgilendirilmis oldugumu beyan ederim. Bu ¢alismaya katilmamin bir gidere
neden olmayacagi gibi bir gelir de getirmeyeceginin farkindayim. Bu ¢calismada
benimle ilgili kimlik bilgilerim alinmadan, toplanan bilginin kaydedilmesini kabul
ediyorum. Bu bilgiler tizerinden benimle ilgili kisisel ¢ikarimlara varilmasi miimkiin
degildir. Bu bilgilerin ii¢lincii kisi veya kurumlarla paylagilmayacagi konusunda
giivence verilmistir. Calisma bilimsel bir dergide yayinlanirsa dahi bilgilerden
kimlerin katilmis oldugu anlasilmayacaktir. Anketi tamamladiktan sonra fikrimi
degistirirsem bilgilerin toplanmasi1 ve islenmesiyle ilgili olurumdan vazgecemem.
Calismanin anonim olmasindan dolay1 kisinin istegi tizerine veri silinmesi miimkiin
degildir, ¢linkii kimin hangi formu doldurdugu arastirmacilar tarafindan dahi
bilinmemektedir.
Yukarida yer alan ve arastirmadan 6nce katilimciya verilmesi gereken bilgileri
okudum ve katilmam istenen ¢alismanin 6zelliklerini ve amacini, goniillii olarak
tizerime diigen sorumluluklart tamamen anladim. Kimligim bilinmeksizin
yanitlarimin toplanmasini ve arastirmacilar tarafindan saklanmasini kabul ediyorum.
Bu anket ¢aligmasini istedigim zaman ve herhangi bir neden belirtmek zorunda
kalmadan birakabilecegimi ve biraktigim takdirde herhangi bir olumsuzluk ile
karsilasmayacagimi anladim. Anketi tamamladiktan sonra olurumu geri
alamayacagimi biliyorum.

() 18 yasindan biiyligiim/yasindayim ve agiklamay1 okudum, anladim.

Arastirmaya goniillii olarak katilmay1 kabul ediyorum.
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APPENDIX C: Demographical information form
Arastirmaya katilmay1 kabul ettiginiz i¢in tesekkiir ederim. Anketi
yanitlarken bir nedenle ara verilmesi gerekirse yanitlariniz kaybolacagindan
kaldiginiz yerde devam edemeyebilirsiniz. Ara vermek zorunda kalirsaniz anketi
kapatip, doldurmak i¢in hazir oldugunuzda, bir 6nceki sayfaya geri giderek ankete
yeniden baglamanizi ve tamamlamanizi rica ederim.
Cinsiyetiniz: ( ) Kadin () Erkek
Dogum yiliniz: ...
Annenizin etnik kimligi nedir? (Cevabiniz seceneklerde yer almiyorsa veya birden
fazla segenek sizin i¢in uygunsa “Diger” kutucugunu doldurunuz.)
OTirk OCerkes LLaz OKiirt C1Diger(liitfen belirtin)
Babanizin etnik kimligi nedir? (Cevabiniz segeneklerde yer almiyorsa veya birden
fazla segenek sizin i¢in uygunsa “Diger” kutucugunu doldurunuz.)
UTirk OCerkes LLaz OKiirt CIDiger(liitfen belirtin)
Cerkesceyi ne kadar biliyorsunuz? (Birden fazla ifade segebilirsiniz):
LIKonusmayi, okuma yazmay1 biliyorum.
U Anlayip konusabiliyorum.
OYalnizca anlayabiliyorum, konusamiyorum.
LlAnlamiyorum ve konusamiyorum.
Ailenizde kimlerle anadilinizde konusursunuz? (Cevabiniz segeneklerde yer
almiyorsa veya birden fazla secenek sizin i¢in uygunsa “Diger” kutucugunu
doldurunuz.)
OHi¢ kimse CJAkrabalar CONine, dede CJAnne C0Baba [IKardesler CODiger
(litfen belirtin)
Etnik kimliginizi nasil tanimlarsiniz?
OSadece Tiirk
LICerkes’ten gok Tiirk
OTirk kadar Cerkes
OTirk’ten ¢cok Cerkes
[Sadece Cerkes
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APPENDIX D: Language acquisition
Cerkesce biliyor musunuz?
CIEvet CDHayir
Cerkesgeyi kac¢ yasinda 6grendiniz? (Hayatinizin belli bir doneminde dahi
ogretildiyse yas araligint belirtiniz. Hi¢ 6grenmediyseniz “ogrenmedim”

yazabilirsiniz.): ...
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APPENDIX E: Bidimensional Acculturation Scale

Asagida kiiltiirlenmeye dair baz1 maddeler vardir. Her ciimleyi dikkatli

okuyunuz. Climledeki durum sizin i¢in ne kadar dogruysa altindaki yuvarlaga

tiklaymiz. Ciimle sizin i¢in her zaman dogru ise “Cok dogru”, genelde dogru ise

“Dogru”, genelde dogru degil ise “Dogru degil”, higbir zaman dogru degil ise “Hig

dogru degil” idafesinin altidaki kutucuga isaretleme yapmaniz rica olunur.

gelistirmek benim i¢in 6nemlidir

hi¢ dogru | dogru | cok

dogru degil dogru

degil
1) Tirk kiltirinin geleneklerini genellikle uygularim 1 2 3 4
2) Cerkes kiiltiiriiniin geleneklerini genellikle uygularim 1 2 3 4
3) Bir Tiirkle evlenmeye istekli olurdum 1 2 3 4
4) Bir Cerkes ile evlenmeye istekli olurdum 1 2 3 4
5) Tiirklerle sosyal faaliyetlerde bulunmaktan hoslanirim 1 2 3 4
6) Cerkeslerle sosyal faaliyetlerde bulunmaktan hoglanirim 1 2 3 4
7) Tiirklerle birlikte ¢calismakta rahatim 1 2 3 4
8) Cerkeslerle birlikte ¢aligmakta rahatim 1 2 3 4
9) Tiirk eglencelerinden (film, miizik gibi) hoslanirim 1 2 3 4
10) Cerkes eglencelerinden (film, miizik gibi) hoslanirim 1 2 3 4
11) Siklikla “tipik bir Tiirk * gibi davranirim 1 2 3 4
12) Siklikla “tipik bir Cerkes ““ gibi davranirim 1 2 3 4
13) Tiirk kiiltiirtine 6zgii davranislari siirdiirmek ya da 1 2 3 4

gelistirmek benim i¢in dnemlidir

14) Cerkes kiiltiiriine 6zgii davranislari stirdiirmek ya da 1 2 3 4
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15) Tiirk kiiltiriiniin degerlerine inanirim

16) Cerkes kiiltliriiniin degerlerine inanirim

17) Tiirk kiiltlirtiniin saka ve mizah anlayisindan hoslanirim

18) Cerkeslerin saka ve mizah anlayisindan hoslanirim

19) Tiirk arkadaslar edinmekle ilgilenirim

20) Cerkes arkadaslar edinmekle ilgilenirim

21) Tiirklerin dilini daha iyi bilmek isterdim

22) Anadilimi daha iyi bilmek isterdim

23) Tiirk bayramlarini genellikle kutlariz

24) Cerkes bayramlarini genellikle kutlariz

25) Tiirklerin diislince yapisini ve yasama bakislarini

begenirim

26) Cerkeslerin diistince yapisini ve yasama bakislarini

begenirim

27) Bir ¢ok Tirk arkadasim var

28) Bir ¢ok Cerkes arkadagim var

29) Tipik bir Tiirk gibi davranmaktan ve 6yle goriinmekten

hoslanirim

30) Tipik bir Cerkes gibi davranmaktan ve dyle goriinmekten

hoslanirim

31) Tiirk arkadaslarla beraber vakit gecirmekten hoslanirim

32) Cerkes arkadaslarla beraber vakit gegirmekten hoslanirim

33) Her zaman Tiirklerden yakin arkadasim olmasini isterim

34) Her zaman Cerkeslerden yakin arkadasim olmasini isterim
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APPENDIX F: Familial Ethnic Socialization Scale

Asagida ailevi etnik sosyallesmeye dair bazi maddeler vardir. Maddelerde bahsedilen
“etnik/kiiltiirel degerler” Cerkes etnik kiiltiirel degerleridir. Her ciimleyi dikkatle
okuyunuz. Climledeki durum sizin i¢in ne kadar dogruysa altindaki yuvarlagi
tiklayiniz. Ciimle sizin i¢in her zaman dogru ise “Her zaman”, genelde dogru ise
“Siklikla”, kismen dogru ise “Bazen”, genelde dogru degil ise “Nadiren”, hi¢bir
zaman dogru degil ise “Hicbir zaman™ ifadesinin altindaki kutucuga isaretleme

yapmaniz rica olunur. Liitfen hi¢bir ciimleyi bos birakmadan hepsini degerlendiriniz.

Higbir | Nadiren | Bazen | Siklikla | Her
Zaman Zzaman
1. Ailem bana etnik kiiltiirel gegmisimi 1 2 3 4 5
Ogretir.
2. Ailem etnik/kiiltiirel degerlerimiz ve 1 2 3 4 )
inaniglarimiza saygi duymam konusunda
beni tesvik eder.
3. Evimiz etnik/kiiltiirel gegmisimizi 1 2 3 4 5
yansitan seylerle dekore edilmistir.
4. Ailemin en ¢ok vakit gecirdigi insanlar 1 2 3 4 5
bizimle ayn1 etnik kokene sahip olan
insanlardir.
5. Ailem bana etnik/kiiltiire]l degerlerimiz ve | 1 2 3 4 5
inaniglarimiz hakkinda seyler ogretir.
6.Ailem etnik/kiiltlirel gegmisini bilmenin 1 2 3 4 5
ne kadar 6nemli oldugunu soyler.
7. Ailem etnik/kiiltiirel gegmisimize 6zel 1 2 3 4 5
bayramlar1 kutlarlar.
8. Ailem bana etnik/kiiltiirel gegcmisimizi 1 2 3 4 5
Ogretir.
9. Ailem bizimle ayni1 etnik/kiiltiirel 1 2 3 4 5
gecmisten gelen sanatgilarin sarkilarini
dinler.

56



10. Ailem etnik/kiiltiirel gegmisimizi temsil
eden konser, festival v.b. etkinliklere
katilir.
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APPENDIX G: Ethnic Identity Scale

Asagida etnik kimlige dair baz1 maddeler vardir. Maddelerde bahsedilen
“etnik/kiiltiirel degerler” Cerkes etnik kiiltiirel degerleridir. Her ciimleyi dikkatle
okuyunuz. Climledeki durum size ne kadar ifade ediyorsa altindaki yuvarlagi
tiklayiniz. Ciimle sizin i¢in her zaman dogru ise “Beni ¢ok ifade eder”, genelde
dogru ise “Beni ifade eder”, genelde dogru degil ise “Beni az ifade eder”, higbir
zaman dogru degil ise “Beni ifade etmez” ifadesinin altindaki kutucuga isaretleme

yapmaniz rica olunur.

Beni | Beniaz | Beni | Beni
ifade | ifade ifade | cok
etmez | eder eder | ifade
eder
1. Etnik kokenimle ilgili hisselerim 1 2 3 4
cogunlukla olumsuzdur.
2. Etnik kokenimle ilgili seyler 1 2 3 4
ogrenebilecegim aktivitelere katilmadim.
4. Etnik kokenimi yansitabilecek (yemek 1 2 3 4
yemek, miizik dinlemek, film izlemek gibi)
seyleri tecriibe etmekteyim.
5. Etnik kdkenimi daha iyi 6grenebilecegim 1 2 3 4
organizasyonlara katiliyorum.
6.Bana etnik kokenimi 6greten 1 2 3 4
kitaplar/dergiler/gazeteler ya da benzeri
materyaller okuyorum.
7. Etnik kokenim hakkinda olumsuz hislerim | 1 2 3 4
var.
8. Etnik kdkenime maruz kaldigim 1 2 3 4
aktivitelere katiliyorum.
10. Etnik kékenim beni mutsuz ediyor. 1 2 3 4
11. Kitap, dergi, gazete okuyup; internet 1 2 3 4
arastirmasi, giincel olaylar takip etmek gibi
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seyler yaparak etnik kokenim hakkinda bir

seyler 6greniyorum.

12. Etnik kékenim hakkinda ne hissettigimin

bilincindeyim.

13. Segme sansim olsaydi baska bir etnik

kokenden olmayi tercih ederdim.

14. Etnik kékenimin benim i¢in ne ifade

ettigini biliyorum.

15. Bana etnik kokenim hakkinda seyler

ogretecek aktivitelere katiliyorum.

16. Etnik kokenimi sevmiyorum.

17. Etnik kokenimin bana ne ifade ettigi

hakkinda belli bir algim var
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